
Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Winnington Park Primary School and Nursery

	Number of pupils in school 
	44/ 364 (including nursery)

	Proportion (%) of pupil premium eligible pupils
	12%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	1st year 2021 – 2022
2nd year 2022 – 2023
3rd year 2023 – 2024 

	Date this statement was published
	October 2021
Reviewed and edited October 2022 

	Date on which it will be reviewed
	October 2023

	Statement authorised by
	Rob Cole 

	Pupil premium lead
	Kate Lewis 

	Governor / Trustee lead
	TBC


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	 £56,425.00

	Recovery premium funding allocation this academic year
	 £4,350.00

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£60,775


Part A: Pupil premium strategy plan
Statement of intent
	At Winnington Park, we aim to ensure that all disadvantaged pupils achieve in line with other pupils and that all pupils make the best progress they can. We realise that barriers to learning are as individual as the children. Research (The EEF Guide to Supporting School Planning: A Tiered Approach) shows that the most effective strategy for narrowing the attainment gap of disadvantaged pupils is quality first teaching, followed by targeted support and wider strategies. We have used this to inform our practise. Please see below for further information on our key priorities and how we propose to achieve them. 
High-quality teaching is integral to our approach, with a focus on developing specific areas that our children need the most. Our responsive approach enables us to act swiftly when intervention is needed and to adapt our strategy as necessary. All of our funding is targeted at specific areas based on our current cohort of children to ensure they are appropriately challenged and have the resources and skills to achieve their full potential. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	School assessments and teacher observations outline a gap between the progress and attainment in reading of children in receipt of the PPG vs their non PP peers.

	2
	School assessments and teacher observations outline a gap between the progress and attainment in writing of children in receipt of the PPG vs their non PP peers.

	3
	School assessments and teacher observations outline a gap between the progress and attainment in maths of children in receipt of the PPG vs their non PP peers.

	4
	Teacher observations and discussions with pupils detail a lack of emotional/ mental wellbeing of some children in receipt of PPG.

	5
	School assessments continue to identify gaps in some pupils’ curriculum knowledge due to poor engagement in home learning during school closures in 2020 and 2021. (Laptops were provided to all at this time).  


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Reading – 

Disadvantaged children in all phases will make progress in Reading in line with all other pupils nationally.
	· PP children will achieve in line with their peers in Reading in progress and attainment.
· PP children will make at least expected progress in Reading. 

· PP children falling behind in Reading will be identified through teacher assessments and reported to SLT in pupil progress meetings. 

· PP children in need of additional support will be identified early and adequate support will be put in place to address their needs and accelerate progress. 
· Children experience consistent quality first teaching of Reading. 

	Writing – 

Disadvantaged children in all phases will make progress in Writing in line with all other pupils nationally.
	· PP children will achieve in line with their peers in Writing in progress and attainment.

· PP children will make at least expected progress in Writing. 

· PP children falling behind in Writing will be identified through teacher assessments and reported to SLT in pupil progress meetings. 

· PP children in need of additional support will be identified early and adequate support will be put in place to address their needs and accelerate progress. 

· Children experience consistent quality first teaching of Writing.

	Maths – 

Disadvantaged children in all phases will make progress in Maths in line with all other pupils nationally.
	· PP children will achieve in line with their peers in Maths in progress and attainment.

· PP children will make at least expected progress in Maths. 

· PP children falling behind in Maths will be identified through teacher assessments and reported to SLT in pupil progress meetings. 

· PP children in need of additional support will be identified early and adequate support will be put in place to address their needs and accelerate progress. 

· Children experience consistent quality first teaching of Maths.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing demonstrated by:

* Qualitative data from student voice, student and teacher observations

* A significant increase in participation in enrichment activities, particularly among disadvantaged pupils    

	To reengage the children in the learning of all aspects of the curriculum to support and promote their personal development and preparation for the next stage of their education. 
	· Children will develop their skills and knowledge in each subject area. E.g. Children will build on skills acquired in the previous year group through being taught a tailored curriculum. 
· Foundation subject assessments completed half termly by teachers outline any gaps/ areas that need to be covered again.

· Children will develop their resilience through positive feedback from teachers and structured routines. Children are aware of expectations and know what to do to improve their work or when to ask for help. 
· Positive teacher/pupil relationships mean issues can be raised and addressed. Worry boxes are available in every classroom.

· Positive attendance figures for disadvantaged children (where figures are in line with their non-disadvantaged counterparts), mean children are provided with a rich and broad curriculum. 
· Engaging in curriculum activities provided for all children as part of quality first teaching. Disadvantaged children have trips, swimming and forest schools lessons subsided to ensure all children access all aspects of the curriculum. 
· Emotional and mental well-being support for those that need it. E.g. ELSA/ use of nurture room.

· Quality first teaching.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30,726.15
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Funding towards the salary of an additional teacher in Y5 and Y4 (43 pupils) 


	High-quality teaching | EEF (educationendowmentfoundation.org.uk)
Based on evidence provided by the EEF, quality first teaching remains as one of our key priorities to achieving success for our disadvantaged children. 
	1,2,3,4,5

	CGP Booster Books (for Y6)

Enhancements for our revision programme in preparation for Y6 SATs. 
	Supporting Revision and the ​‘Seven-step Model.’ ’The EEF’s Julie Kettlewell explains how teachers can scaffold pupils’ revision using the seven-step model.
Books can support teachers to activate prior knowledge and complete guided activities. 
	1,5

	Y6 step up to maths

£450
	Supporting Revision and the ​‘Seven-step Model.’ ’The EEF’s Julie Kettlewell explains how teachers can scaffold pupils’ revision using the seven-step model.
This model supports activating prior knowledge and working in guided groups to have the best impact of raising pupil attainment. 

	3,5

	Proud cards used as part of behaviour policy 


	Education Endowment Foundation (EEF) – Improving Behaviour in Schools, 2019
This document outlines that evidence suggests a personalised approach works best. The report recommends six strategies for schools to employ, one of which is to ‘use classroom management strategies to support good classroom behaviour.’ It suggests that reward systems can be effective when used as part of this approach. 
	4

	1Decision and PSHE resources 


	EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)

There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):


	4

	Purchase of ‘Little Wandle,’ a DfE validated systematic synthetic phonics programme to secure stronger phonics teaching for all pupils.
	Phonics | Toolkit Strand | Education Endowment Foundation | EEF
Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 

	1,2

	Rekenrek – maths resource for Y1. 
	EEF_Maths_EY_KS1_Guidance_Report.pdf (d2tic4wvo1iusb.cloudfront.net)
This report recommends to ‘use manipulatives and representations to develop understanding.’ 
	3

	Purchase of standardised diagnostic assessments for reading, writing and maths. 
Tests support teachers to target gaps in subject knowledge. 
	Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF
Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:


	1,2,3

	Giving teacher’s subject leader  time- 
	Using pupil premium: guidance for school leaders (publishing.service.gov.uk)

Document outlines targeted support such as ‘interventions to support language development, literacy and numeracy’ as a good use of pupil premium funding when targeted at specific children.  
	1,2,3,5

	Teacher staff training – improving guided writing in the classroom 
	Using pupil premium: guidance for school leaders (publishing.service.gov.uk)
This document recommends ‘professional development on evidence based approaches’ as an effective use of pupil premium funding when targeted at a specific area. 
	2


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £16,707.05
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed


The EEF Toolkit and Nurture Groups

	The EEF Toolkit and Nurture Groups (nurtureuk.org)
‘On average, SEL interventions have an identifiable and significant impact on attitudes to learning, social relationships in school, and attainment itself (on average around three to four months additional progress).’

	4 (Main challenge addressed)

1,2,3,5
	

	ELSA 

ELSA training 


	‘The link between pupil health and wellbeing and attainment A briefing for head teachers, governors and staff in education settings’ Public Health England
Evidence in this report suggests learning social and emotional skills can have a positive impact on attainment.
	4 (Main challenge addressed) 

1,2,3,5 (Children who are emotionally supported have a better chance of accessing the curriculum) 

	Dyslexia teacher x2 mornings a week 


	Using pupil premium: guidance for school leaders (publishing.service.gov.uk)

Document outlines targeted support such as ‘interventions to support language development, literacy and numeracy’ as a good use of pupil premium funding when targeted at specific children.  
	1,2

	Wellcom 


	Oral language interventions | EEF (educationendowmentfoundation.org.uk)
‘There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives.
Given that Oral language interventions can be used to provide additional support to pupils who are behind their peers in oral language development, the targeted use of approaches may support some disadvantaged pupils to catch up with peers, particularly when this is provided one-to-one.’
Children identified as needing support in this area have access to the resources they need. Working at the age related expectation in speech and language gives children a better chance of achieving the age related expectations in other areas of the curriculum.
	1,2,5

	Family support worker 
	Working with Parents to Support Children's Learning | EEF (educationendowmentfoundation.org.uk)
This EEF guidance report reviews the best available research to offer schools and teachers four recommendations to support parental engagement in children’s learning.

‘Parents play a crucial role in supporting their children’s learning, and levels of parental engagement are consistently associated with better academic outcomes. Evidence from our Teaching and Learning Toolkit suggests that effective parental engagement can lead to learning gains of +3 months over the course of a year.’
	1,2,3,4,5


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £13,623.40
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Winnington Winners (before and after school club) 
£12,151.21
	Using pupil premium: guidance for school leaders (publishing.service.gov.uk)
School breakfast clubs are listed as an example of how the PPG can be spent to support attendance/ have a positive impact on a child’s success in school by supporting families financially. 
	1,2,3,5

	Subsided Residential Y3

£150
	Teaching a broad and balanced curriculum for education recovery’ DfE, 2021
This document outlines the importance of including educational visits and visitors to the school as an integral part of providing a broad and balanced curriculum. Our funding supports disadvantaged children to access an enriched curriculum where they have the chance to experience learning out of the classroom supporting children’s emotional well-being. Children have the opportunity to fulfil missed life experiences. 


	4

	Subsided Residential Y4

£175
	
	

	Subsided Residential Y6

£765
+£205
	
	

	Half termly trips 
	DfE and Ofsted Inspection Framework
DfE:
‘You should ensure your curriculum offer remains broad, so that the majority of pupils are taught a full range of subjects over the year, including sciences, humanities, music and the arts, physical education and sport, religious education and, at Key Stage 2, languages.’
Ofsted Inspection framework: 

‘Inspectors will make a judgement on the quality of education by evaluating the extent to which:

Intent

• Leaders take on or construct a curriculum that is ambitious and designed to give all learners, particularly the most disadvantaged and those with special educational needs and/or disabilities (SEND) or high needs, the knowledge and cultural capital they need to succeed in life.’ 
Providing disadvantaged children with an enriched curriculum where they have the chance to experience learning out of the classroom supporting children’s emotional well-being.
	1,2,3,4,5

	Nursery pupil to access additional sessions 

£950
	DfE ‘Using pupil premium: guidance for leaders, March 2022’

This document lists ‘extended school time’ as an example of how to effectively support a disadvantaged pupil.  
	1,2,3


Total budgeted cost: £ 61, 056.60
£60,775 budget 
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year. 
	Impact report for academic year 2021-2022

The grid below outlines the impact of how we spent our pupil premium (and recovery premium funding) in the academic year 2021-2022. These results have influenced our strategy statement for the next academic year (2022 – 2023), to ensure we are targeting out funding in the most effective areas. 

Activity

Impact

Additional teacher in Y4

£25,714

Additional teacher in Y6 

£31,778
Year 4 was split in half to create 2 small classes. This enabled teaching to be more targeted/individualised.

YEAR 4 ATTAINMENT (disadvantaged vs non-disadvantaged) 
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YEAR 4 PROGRESS (disadvantaged vs non-disadvantaged)
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Year 4 headlines

Reading 

· Attainment – 80% of disadvantaged children achieved the expected level or better compared to 76% of non-disadvantaged children. 

· Progress - ALL disadvantaged children achieved expected progress or better in Reading, with 10% achieving accelerated progress. Disadvantaged children made better progress than their non-disadvantaged peers in reading overall. 

Writing 

· Attainment – 70% of disadvantaged children achieved the expected level or better compared to 59% of non-disadvantaged children. 

· Progress - 20% of disadvantaged children achieved greater than expected progress in writing, compared to 11% of non-disadvantaged children. 30% of disadvantaged children (3 pupils), did not make expected progress. Disadvantaged children did not make the same progress as their non-disadvantaged peers. 

Maths 

· Attainment – 60% of disadvantaged children achieved the expected level or better compared to 93% of non-disadvantaged children. However, progress made was very good. 

· Progress - 90% of disadvantaged children achieved expected progress or better. Disadvantaged children did not make the same progress as their non-disadvantaged peers.
Year 6 was also split in half to create 2 small classes to enable teaching to be more targeted/individualised.

YEAR 6 ATTAINMENT (disadvantaged vs non-disadvantaged) 
[image: image5.png]Reading
Logend Wl bolow B ustbwow B Expocied WAbove B Nocatn

Not Disadvantaged
27 pupts - Average: Expociod

1% 48% 37%

Writing
Logond el boow 8 Justboow 8 Expecied B Above 1 No data

Disadvantaged
8 pups - Average: Expaciod

ot Distvaniaged
27 pupis - Average:

Maths
Logend el boow 8 Justbeow B Expecied @ Above. 1 Nodata

Disadvantaged " " y ”
8 pupils - Average: Working. 25% 38% 25% 13%

towards

Not Disadvanage

13%

15% 48% 37%




YEAR 6 PROGRESS (disadvantaged vs non-disadvantaged)
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Year 6 headlines 

*Please note out of the 8 PP children, 2 had SEND. 

Reading 

· Attainment – Excluding children with SEND, 100% of disadvantaged children achieved the expected level or better in reading. This outperforms their non-disadvantaged peers. 
· Progress - Excluding children with SEND, 100% of disadvantaged children made expected progress or better in reading. This outperforms their non-disadvantaged peers.

· In reading, one disadvantaged child made accelerated progress, achieving EXP in y2 SATs and GD by year 6. 

Writing 

· Attainment – 100% of disadvantaged children (excluding children with SEND) achieved the expected level or better compared to 78% non-disadvantaged children. This outperforms their non-disadvantaged peers.
· Progress - 100% of disadvantaged pupils (excluding children with SEND) made expected or better progress in writing. This is in-line with non-disadvantaged children (100% of on-disadvantaged children achieved expected or better progress, excluding SEND). 

· In writing, one disadvantaged child made accelerated progress, achieving WT in y2 SATs and EXP by Y6. 

· 25% of disadvantaged children achieved accelerated progress in writing, vs only 3% of non-disadvantaged children. 

Maths

· Attainment – 100% of disadvantaged children (excluding children with SEND) achieved the expected level or better compared to 85% non-disadvantaged children. This outperforms their non-disadvantaged peers.

· Progress – 100% disadvantaged children (excluding children with SEND) achieved expected progress or better in maths, vs 97% of non-disadvantaged children. This is in-line with their non-disadvantaged peers. 
Bug Club online reading scheme 

Cost £1099

Bug Club had a huge impact during school closure during the pandemic as all children could access books online. Teachers were able to monitor how much children were reading and provide reading books in levels and quantities specific to the children in their class.

However, once the children are back in school full time, teachers have found this resource to be used much less frequently. Children have access to their year group libraries to choose their reading books and teaching staff are on hand to support their progress in person. As a result, our bug club subscription has not been renewed. 

Maths Training subject leaders and for EYFS (First4maths)

£65

Online courses available plus planning documents and a long term plan are provided for each year group. It gives teachers a clear understanding of how each topic in maths progresses and how to select the appropriate resources to support maths teaching. Positive impact on the teaching of Maths in our school. 
E.g. 76% of pupils across the school (Y1-6) achieved EXP or better in their end of year assessments. 

CGP Booster Books (for Y6)

£715

This will be used for SATs revision. In the past these books have had a positive impact on SATs results. This year our end of year data is as follows: 

· 86% of children in year 6 achieved EXP or better in reading.

· 76% of children in year 6 achieved EXP or better in writing.

· 80% of children in year 6 achieved EXP or better in maths.

Proud cards used as part of behaviour policy 

£205

Very popular with both children and parents. They are quick/easy to complete and are having a positive impact on behaviour in school. 


Pupil voice completed 19/07/22

“They make you feel proud and good about yourself”.
“When I get one I’m proud of myself and it makes you understand what you should be doing to be good and it makes you more good because you want another proud card. Everyone likes getting them and we try hard to get one each day.”
“My parents are pleased when I get one, they know that that day I did something really good.”
“When you get one it makes you know that you did good in that lesson, it feels good”

1Decision and PSHE resources 

£780

This was easy for children to access during school closure, supporting children’s mental well-being which became especially important during the pandemic and afterwards. Back in school, the resource has continued to be used by teachers to teach effective PSHE lessons. There is also a module that has been used during ELSA sessions with positive results. Recent pupil voice (July 2022), showed that 1decision is well received by pupils in both key stages.

“I really enjoy the learning using 1decision, you learn how to stay safe, like really important stuff for life.”
“Barely anyone gets stuck in PSHE lessons, it’s short and doesn’t go, the videos make you understand it. We talk about it, fill in the sheet to go with the topic and then watch a video to show us the consequences, it’s really good.”
“I like PSHE, watching the videos really helps you, you never get stuck because the video tells you everything you need to know.”
“We did a bullying episode and I thought they’d just say tell the teacher but it was more than that, it was a lot clearer, we found out what would happen if you don’t tell anyone. It was really good, I learnt a lot that will help me.”

Annual use of Nurture Room supported by x2 qualified TAs.

£2,508

This provides lunchtime support for children who have difficulties in being outside with a lot of children for an extended period of time. A positive impact on behaviour has been noted with these children. We will continue to assess children using ‘feelings questionnaires’ before and after their time in the nurture room to track it’s effectiveness. 

ELSA 

ELSA training 

£650

Huge impact with the children who receive this support. Two additional TAs have been trained to deliver ELSA in order to keep up with demand for this support, especially following Covid.

Example of pupil progress from ELSA teacher:

‘Archie completed 8 sessions and recorded that the ELSA sessions HELPED ME BY GETTING NEW STRATEGIES TO CALM ME DOWN. His class teacher recorded that his ability to recognise when feeling angry had moved from a 2 pre intervention to a 3 post intervention.Likewise his knowledge and use of strategies to help calm down when angry and ability to seek adult help when angry/frustrated moved from a 1 very poor to a 3 post intervention. Parents did not respond to feedback letter.’

Dyslexia teacher x2 mornings a week 

£8,979

A specialist dyslexia teacher works with KS2 pupils (including disadvantaged children). KS2 teachers have seen the impact of this intervention back in class. A TA supported her work during the week in class so support continued all week not just on her 2 mornings. She is able to advise staff on how best to support these children when she is not there.

Assessment data from our specialist dyslexia teacher showed clear progress made for the children she worked with. Children were assessed for a baseline assessment and very specific activities were put in place to make small steps of clear progress. Their weekly assessments show clear progress being made. 

Example A – During the time that Child A worked with our specialist dyslexia teacher, she was mastered the following skills: 

· Able to use short and long vowels in spellings 

· Able to use ‘b’ ‘d’ consonants when appropriate in spelling 

· Able to count the syllables in a word 

· Able to use ‘l’ blends in spelling e.g. ‘bl’ ‘cl’ ‘gl’ 

· Able to use ‘r’ blends in spelling e.g. ‘br’ ‘cr’ ‘dr’ 

· Able to use end ‘l’ blends e.g. ‘ld’

· Able to use triple blends e.g. ‘spr’

· Able to use alternative end blends

Example B – During the time that Child B worked with our specialist dyslexia teacher, he mastered the following skills: 

· Able to use different blends in spelling e.g. ‘cl’ fl’ ‘spr’ ‘sk’

· Able to use the suffix ‘ing’

· Able to use the suffix ‘ed’

· Able to use ‘wh’ question words and question marks 

· Using ‘qu’

· Choosing ‘s’ or ‘ss’, ‘l’ or ‘ll,’ ‘f’ or ‘ff,’ ‘z’ or ‘zz’ 

· Able to use ‘es’ suffix 

· Able to follow certain spelling rules e.g. changing ‘y’ to ‘I’ in babies 

Y6 step up to maths

£450

Year 5 also received this intervention. This was delivered by a TA and had a hugely positive impact. 

Headlines from this intervention: 

· ALL children in year 6 and year 5 achieved a greater score on their exit assessment compared to their entry score. Lorraine’s intervention analysis also stated ‘class teachers have reported back that they have seen improvement in those that have attended this intervention both in class and on their tests.’

Please see below for example results. 

Year 6

Start score /20

End score

Pupil A

1

19

Pupil B 

4

15

Pupil C

5

20

Pupil D

8

12

Pupil E

1

8

Pupil F

1

5

Pupil G

7

17

Pupil H

5

11

Pupil I 

0

7

Pupil J

5

6

Pupil K 

6

11

Year 5

Start /26

End score

Pupil A

12

24

Pupil B

Didn’t complete

Pupil C

10

18

Pupil D

16

23

Pupil E

13

22

Pupil F

16

21

Pupil G

13

21

Pupil H 

6

12

Pupil I 

Didn’t do 

18

Wellcom 

No Cost

Huge impact on children’s understanding of language in EYs. Historically children on entry have low speech and language skills. SALT has said that including Wellcom assessments on speech and language referrals helps to pin point their interventions. Children are assessed on entry to Nursery and throughout their EYs education. Starting Wellcom in Nursery results in the majority of children starting Reception age related in their understanding of language.

Y6 reading intervention 

£300

Resources purchased; Cracking Comprehension and Rising Stars Comprehension. This has had a positive impact on this year’s results. 

86% of children in year 6 achieved EXP or better in reading.

Winnington Winners (before and after school club) 

£15,615

Around the school care is being provided. Children are starting the school day having received a breakfast/support and this care is continued after school with a meal and activities. Staff liaise well with teaching staff. 

Pupil voice September 2022 

‘It’s nice at club, I like playing with the babies.’ Y1
‘It’s fun, I like playing outside with my friends.’ Y3
‘It’s good, we like playing with the lego.’ Y6
‘Winners is good, playing table football.’ Y2
‘It’s great playing with our friends. It’s nice having a snack and playing with my friends.’ Y6 
‘I like going on the monkey bars.’ Y3 

Taxi for Y3 pupil 

£1045

Attendance remains good. Due to a house move a different taxi firm is now dropping off and due to timings Pupil A is now attending breakfast club, he is starting the day having had breakfast and appears brighter and more ready for the day. 

Subsided Residential Y3

£80

This encourages PP children to attend as the overall cost is subsidised. Develops life skills, team work, memories. Staff felt that this has a huge positive impact

Subsided Residential Y4

£180

As above

Subsided Residential Y6

£600

As above

Play worker employed in EYs

£16,000

Started Jan 22 due to the high number of PP pupils in the Reception Class. This year group have missed a lot of their foundation stage education due to Covid. Need support to play, interact with other children, this support is being offered by the play worker. 

81% of children in Reception achieved GLD vs. 65% nationally. 




Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Step up to maths 
	First 4 maths

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	n/a

	What was the impact of that spending on service pupil premium eligible pupils?
	n/a


Further information (optional)
	


20

